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What do I do When I Feel Overwhelmed? Emation Regulation Handout 3b . .
Background i Discussion
Step 1. I slowly breathe in and out. :
Take 3 3 Think about ’rhi'ngs that make
In classroom settings, individuals with developmental disabilities (DD) tend to deep @ Tir:ahpjrt. II L*::'Z:p*;‘::;“’hy The findings of the study provide preliminary evidence that decreases in
S LI escape—r;lated problem behgwours more often than problem . breaths escape-related emotional outbursts can be achieved using brief, targeted
behaviours maintained by other functions. One reason that many studer}ts Wlth Step 2 Sefore T react, T vill close interventions focused core ER training combined with DRA.
DD resort to escape more frequently could be that they have skill deficits in Close my ~ ~ |my eyes and think about what . .
emotion re ulation (ER) ~ ~ I should do. Other people will EMOflOﬂ RCgUldflOﬂ .Home.work Sheet 1 o o o o
gUlation (ER). . . . ' eyes and feel happy if T think about Emotion Chain Analysis 1 The current study also provided insight into:
When supporting individuals with DD in reducing escape-related emotional count to 10 my actions e T * Clinical/observational research that is fully conducted in the naturalistic
outbursts, focusing on core ER deficits is crucial. However, many behaviour- Step 3: ﬁE When I react. T will be Croton e strrg: i nedn ol R
i i i i i : respectful. I don't vell at L PROMPTING EVENT for my emotion: What happened? , ' .. : .
et oo o ol i st e e (] ™| :
. 5 Y p vee Y SIVE: p EURRS \? softly to the people around 2 WY THOUGHTS (nerpeettion) sbot o st when implementing behaviour-based interventions.
with DD struggle to conceptualize abstract material, therefore, finding suitable - me. L. : : L,
IR (it iiteion oo s G el Step & I listen fo The people who are * The positive impact of the collaborative-care model and having the client’s
Objectives ' Pause... and [/ trying to help Te. Thez will — Ry support system working towards a common goal.
i - Ive me suggesTtions an 4. ACTION URGES: What did I want te do? What did I want te say? o 1 1 1 1
The current study aimed to examine whether the escape-related emotional :,sh?'; :::n @\\\ idvice whe?,gl feel upset. The 1mportance ass§851ng bel.lavm.ural function. . N
outbursts of a student with DD could be reduced through a brief intervention talking to o WY ACTIONS: What 34T 7 Whar ST ooy * How briei, targe.:ted interventions mn .the seliioe] settlpg can create posmve
using core ER training combined with differential reinforcement of alternative Step 5: I use my quiet voice to say, | change, even with the added restrictions of the Covid-19 pandemic.
behaVIOUI‘S (DRA). ASk for a v mdy I ’rake a shor’r break? ’ 6. THE CONSEQUENCES: What happened af ter my feeling and my octions?
break — Limitations
* The single-subject design greatly limits the generalizability of the results.
ethodas  Time-restraints resulted in a very brief intervention.
* More research is needed to determine the long-term effectiveness of ER
Participant Results training with individuals with DD.
The participant in this single-subject study was a 20-year-old male student .. .. : . cati ' ' C '
i E q P S autism S ) dei d I}E ASD) an dy tention deficit and The participant demonstrated an 83% reduction in emotional outbursts from an average of Rephcatlng the findings with a larger sample of participants is an
e e 60 minutes a day during baseline to 10 minutes a day by the end of the intervention. The Important next step.
hyperactivity disorder (ADHD), attending high school in a special education o ) , / : ;
classroom. The participant was referred to treatment because he was engaging in participant's use of adaptive response modulation techniques increased from zero minutes a

day at baseline, to an average of 5 minutes a day. Qualitatively, it was observed that the
participant became increasingly motivated to use, and be reinforced for, his new ER

intense emotional outbursts.
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